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REACHING THE ‘HARD TO REACH’:
INCLUSIVE RESPONSES TO DIVERSITY THROUGH CHILD-TEACHER DIALOGUE

Introduction

‘Reaching the hard to reach: inclusive
responses to diversity through child-teacher
dialogue’, a three-year project (2017-2020)
funded by the European Union, involved primary
schools and universities in five countries: Austria,
Denmark, England, Portugal and Spain.
The focus of the project was on what is one
of the biggest challenges facing teachers
across Europe, that of including all children in
lessons, particularly those who might be seen
as ‘hard to reach’. These might be, for example,
migrants, refugees or students with disabilities,
as well as others who might be overlooked. The
project involved the use of collaborative action
research. This required teachers and students to
participate actively as research partners alongside
colleagues from universities, with the aim of
improving classroom practices.

With support from their university partners, five
primary schools became ‘hubs’: that is, centres
for developing and disseminating the work of
the project. During the first year they trialled a
new way of working and helped in refining the
processes involved within their own schools. Then,
during the second year, they each led the training
of trios of teachers from five more primary schools
to develop a local network. In the final year of the
project, all 30 schools expanded the approach in
their schools.

The guidance manual

The notes provided here offer advice and
guidance to teachers on how group interviews
and questionnaires can be used to monitor the
impact that the Inclusive Inquiry process has on
students’ engagement. In this way, schools will be
able to determine the extent of the impact of such
approaches on children - both those taking part in
the lessons and the student researchers.

Part 1: Group interviews
Group interviews after each lesson
with students that participated:

Group interviews with student
researchers:

Group interviews with children that take part in
the research lessons should be conducted, either
by teachers who observed the lessons, or by
the student researchers. The following questions
should be asked of groups of no more than four
selected students from each class (teachers can
nominate these), including some children that are
seen as ‘hard to reach’, at the end of each of the
three research lessons.

The Inclusive Inquiry approach is particularly
concerned with the engagement of the student
researchers. They should be interviewed at the
end of the process in the three classes. The
following questions should be asked:
•

How did you feel when you were chosen to be
a researcher?

•

What do you think you have learnt through
being a researcher?

•

What did you think about the idea of your
teachers getting your views in order to design
their lessons?

•

What was good about being a researcher?

•

Was there anything different in these lessons?
Please give specific examples.

•

Were there any difficulties?

•

•

In which ways did you participate in these
lessons?

Do you think your role as a researcher was
important? If so, why?

•

Would you like to have your views listened to
more often about learning and teaching? If so,
why?

Additional questions may be asked depending on
the specific lessons that will be taught.

Additional questions can be asked depending
on the conversations that will emerge with each
group of student researchers.
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Part 2: Questionnaires
The goal of the children’s questionnaire in
the Appendix is to determine the level of their
engagement. The questionnaire was developed
based on theoretical and empirical work of
Appleton (2006) and Ulvseth (2020) and is
focusing on children’s’ engagement in learning
activities, feelings of autonomy and belonging as
well as experience of participation opportunities.

Instructions
The questionnaire should be given to students
who took part in the research lessons, after
the lessons, to determine the impact that the
approach had on them. The instructions are as
follows:
•
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You remember that we had a lesson that the
student researchers helped to design. We
want to find out how you feel about that lesson.

•

On this form you can give your ideas. You
need not write your name on the form. This
means that nobody will know what you decide.

•

At the top of the form you need to say a few
things about you. Please write your answers
now.

•

There are then 15 statements about the
lesson. There are also faces at the top that will
help you to decide what you think. For each
statement put a tick in the box that is what you
think.

•

Please ask me if this is not clear.

In order to analyse the data, it is important to
note that it is particularly important for children to
respond to all items and to tick only one response
per item.

Note: In various situations (e.g. young children,
second language learners), the teachers will
certainly be required to support the children (or
an individual child). It is highly recommended that
the teacher reads the individual questions loud for
the children. The teacher will for every question
read “In this lesson…”, then read the specific
statement, and then give time for the children to
tick off in the questionnaire and at the same time
ask questions.
While the children fill out the questionnaire, it is
a good idea to make sure they cannot copy from
each other as we are interested in individual
student’s opinion on the specific lesson.

Analysis
To each response option a value is assigned.
These values must be added up. This sum value
must then be divided by 15 which is the number of
the items. This will provide the mean of the items
and the level of the childrens’ engagement.
If one or more items of a certain scale have
not been answered, the sum should only be
divided by the number of items that were actually
answered. For example, if only 11 items were
answered, divide the summed value of the items
by 11.

The following values are used for the different
responses (illustrated in figure 1):
•

If ‘NO’ is selected, then you need to
calculate the value 1

•

If ‘no’ is selected, then you need to calculate
the value 2

•

If ‘yes’ is selected, then you need to
calculate the value 3

•

If ‘YES’ is selected, then you need to
calculate the value 4

Figure 1: illustration of response values
It should be noted that three items (number
3, 8 and 14), is formulated negatively. For
these three items, the following values must be
assigned (illustrated in figure 2) before they can
be added up with the other values of the scale:
•

If ‘NO’ is selected, then you need to
calculate the value 4

•

If ‘no’ is selected, then you need to calculate
the value 3

•

If ‘yes’ is selected, then you need to
calculate the value 2

•

If ‘YES’ is selected, then you need to
calculate the value 1

Figure 2: illustration of response values for
negatively formulated items

Interpretation
The mean values allow you to draw conclusions
about the childrens’ level of engagement. The
total average value can be between 1 and 4.
A value between 3.0 – 4.0 means that the child
is strongly engaged in the teaching. Values
between 2.0 and 2.9 are considered mediocre.
Values below 1.9 means the child has a low
level of engagement.
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I am _______

years old.

Children’s questionnaire

Notes

I am____________________________________ years old

I am:

I am:

a boy:
a boy:

a girl:a girl:

In this lesson:
NO
I participated in class activities.
The other children liked what I said
I felt uncomfortable about being in class
I was interested in learning
I worked as hard as I could
The teacher liked what I said
After finishing my work, I checked it
over to see if it was correct
I had a hard time understanding
everything the teacher explained
My classmates listened to me
I had a say about what we were doing
I understood the things I learned
I exchanged opinions with my classmates
My teacher listened to me
I just pretended I was working
I felt safe among my classmates

THANK YOU!
THANK
YOU!

No
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1.

yes

YES
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Notes
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